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A comprehensive mission for schools is to educate
students to be knowledgeable, responsible, socially

skilled, healthy, caring, and contributing citizens.
(Greenberg et al., 2003)




Background and setting intentions
A story

Why now?

What now?
» Social and Emotional Learning
= Mindfulness

Practical strategies
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1) Move around the room and greet your colleagues,
until | call “Stop”

2) Find a partner.
3) Introduce yourself with your name.

4) Briefly tell the story of your name.



* What are your intentions for today?
= Describe two or three intentions for the day.

= What do you hope to learn?

= What do you hope to take with you?

= Share with a partner



After today, you will be able to:

"= Define SEL and mindfulness and its development in children and
adolescents.

" Understand some of the recent scientific findings regarding SEL
and mindfulness.

" |dentify some of the specific strategies that you can use to promote
students’ SEL and mindfulness in school.
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Roots of Empathy

Racines de I’ empathie
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Changes in Peer Assessments of
Prosocialness
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TAKE HOMES MESSAGES

1. Create caring environments and relationships with
students so that they feel loved, supported, and
nurtured.

2. Provide them with opportunities and specific skills
that will foster their social and emotional competence,
happiness, and well-being.

3. Promoting teachers’ social and emotional
competence and well-being is critical for this.



PART 1

@ Introduction to Social and Emotional
Learning:

€ Why Now?
€ What Now?
@ Recent scientific findings
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Changes and Challenges:
Risk Factors

DECREASED
MPATHY-




Stress and. Mental lliness
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Stress and Learning

Early stress may impair the
development of self-regulation

Interferes with learning

Over time may cause learning
and behavior problems

Especially for children at-risk

Adult support may be
protective



Child and Adolescent
Mental Disorders: How Common are they?

Mental Health Disorder 6 Month Prevalence (%6)
Age =9-17
Anxiety Disorder 13.0
Mood Disorder 6.2

(Depression, Bipolar disorder)

Disruptive Behavioral Disorders 10.3
(ADHD., ODD. Conduct disorder)

Substance Use Disorders 2.0

: Any Disorder 20.9
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Obesity & Diabetes

Hypertension & |
cardiovascular dlsea

‘?
Anxiety & Depressm
Cognitive functlonm
ADHD-like symptorri .
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What do these findings mean to you?

What are some of the challenges that
your students face?
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Social & Emotional Learning (SEL): A
Growing Movement




Analytical intelligence (IQ)

accounts for only 10% to

15% of job success and
other real-world outcomes.

Daniel Goleman
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Self-
Awareness

Responsible
Decision- Social,

making Emotional,
and Academic

Learning

Self-
Management







SEL conceptual framework
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Finding #1: Social and Emotional
Development in the Early Years
Predicts Important Adult Outcomes
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OECD Skils Studies
Skills for Social Progress

THE POWTR OF SOCIAL AND EMOTIOMAL SxaLs

* Social and emotional skills are

relatively more malleable between
early childhood and adolescence.

* This report suggests that promoting

strong relationships between
educators (e.g. parents, teachers
and mentors) and children,

mobilising real-life examples and
practical experience in existing
curricular activities, and

emphasising hands-on learning in
extracurricular activities figure
among the effective approaches to
enhance their sense of
responsibility, capacity to work in a
team and self-confidence.



EMPLOYER WANTS | CORE COMPETENCGIE

Think §-Thinking
Communicate § Communicating
Positive Attitude and Behaviour § Personal Awareness
Responsible § Responsibility
Adaptable § Positive Personal
leam players § Cultural Identity
Continuouslearners




IMAGINE THAT

After years of intensive analysis, Google
discovers the key to good teamwork is

being nice
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“The best teams respect one another’s
emotions and are mindful that all
members should contribute to the
conversation equally.

It has less to do with who is in a team,
and more with how a team’s members
interact with one another.”



strong social
Skl||S IN

Jones, D. E., Greent nl/fun&ionig
and public health: The relat | | mpetence and
future wellness. Ame IFna) of Rublic Health, o




The Study

 Key Research Findings:

« Children with high prosocial skills in kindergarten were more likely
to:

« Graduate from high school
« Complete a college degree
* Obtain a full time job

« Children with low prosocial skills in kindergarten were more likely
to:

« Have spent time in juvenile detention
* Been arrested by early adulthood

« Have a higher rate of recent binge drinking and 82% higher rate of recent
marijuana usage; and

« Higher chance of being in or on a waiting list for public housing.






PLASTICITY?




Brain
Prefrontal Plasticity

Cortex

Environment

Early
Experience &
Sensitive
Periods

Adapted from CASEL's 2007 Forum: Dr. Richard Davidson’s Presentation



““Childhood self-control predicts health, wealth

& public safeiy"
Moffitt et al., 2011
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About 30% of 4 year olds could wait

Those children who could wait scored higher on their
college entrance exams (average 210 points)

Failure to wait predicted anti-social behavior and alcohol
and drug use (Mischel, Shoda, & Rodriguez 1989)



= Effect of negative affect on delay of gratification:

= Children induced to think sad thoughts performed poorly on

tasks compared to children induced to think happy or neutral
thoughts.

= When negative emotional bias was removed, the same child

performs much better on a delay of gratification task (Fry
1975)



Children who experienced reliable
interactions immediately before the
marshmallow task waited on
average four times longer—12 vs. 3
minutes—than youngsters in similar
but unreliable situations.

(Kidd et al., 2012)

=  What implications can this
have in the education setting?






" The good news:

= A growing body of laboratory research indicates
self-regulation is malleable during the preschool
years

= This Is a time when behavioral and neural
plasticity may be particularly pronounced

see Diamond & Lee, 2011, for a review



Does SEL programmlng
positively affect students?
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Effects of Social
Development Intervention
in_childhood. 1.5.yrs.later

Hawkins et al., 2008




= We are already teaching SEL through
the “Hidden Curriculum”



“I expect vou all to be independent, innovative,
critical thinkers who will do exactly as I say!””






Questions for you to consider in your own

classroom:

1 What are the implicit messages communicated to students via the ecology of thé

classroom? (e.g., physical and material resources in the classroom, bulletin boards
etc)

1 How are classroom rules/guidelines decided? How are these enforced?

1 Do students perceive that they have a voice in decision-making in the classroom
regarding curriculum, rules, and/or assignments? -

1 How do students perceive their relationship with the teacher?
1 How do students perceive their relationships with each other?



WHAT DOES SCHOOLWIDE SEL
LOOK LIKE?

Parent/teacher conferences

Hallways Playground

Front Office

Teacher’ s Lounge Bus
SEL School

Sporting Events Lunchroom

Afterschool/ Classrooms

Extra-curriculars
Bathrooms

© CASEL 2008 46



Kindness Contagion: An example






Press Esc to exit full screen mode.



Happiness Influences Learning

e We learn more and retain more information
when we are In a positive move state.

« Happiness and kindness are contagious.



ANSWER: Yes!

When we witness others being kind and compassionate, we
are more likely to more compassionate too!

Researchers have termed this kindness contagion.

James H. Fowler, and Nicholas A. Christakis. (2010)
Cooperative behavior cascades in human social
networks. PNAS, DOI:10.1073/pnas.0913149107




EXxpress gratitude
Practice acts of kindness
Nurture optimistic thinking

Forgive

Savor the moment

Invest in relationships

Commit to significant life goals
Meditate regularly

And engage in physical activity or exercise
A\rgyle, 1999; Diener et al., 1999; Lyubomirsky, 2001; Myers, 2000




-Inding #5: Relationships are central
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PRACTICAL STRATEGY

"Two-by-Ten." Here, teachers focus on their most difficult student. For
two minutes each day, 10 days in a row, teachers have a personal
conversation with the student about anything the student is interested
in.

Wlodkowski found an 85-percent improvement in that one student's
behavior. In addition, he found that the behavior of all the other
students in the class improved.”

Strategy: Implement the Two-by-Ten Strategy (Ed
Leadership)



Other Practical Strategies Include:
Class meetings

Used to set goals and norms, plan activities, make decisions, identify and solve
problems, and promote reflection, through teacher-facilitated, whole-class
participation.

Cooperative learning activities

Students collaborate in pairs and small groups for academic learning and other
purposes.

Buddies program

Whole classes of older and younger students pair up. Each older student is paired
with a younger “buddy” for the semester or year, to engage in various academic and
recreational activities.

School-wide activities

Innovative school events that link students, parents, and teachers in creating an
inclusive, supportive school culture.

Parent involvement activities

Structured home conversations, mostly interviews conducted by the student with a
parent or other caregiver, that link school learning to family experiences and perspectives.



Touch 1s essential to
our survival!
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SEL In action
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Small Group Discussions

* Inquiry Questions:

 What are we already doing in our classrooms and school to create the
context for promoting students’ SEL?

 What are we doing that we could do more of?

* What are some lingering questions that we have on how to create the
context for promoting students” SEL?



PART 2

@® What is mindfulness?



What is Mindfulness?



Overview

What is Mindfulness?

An introduction
What does the research say?

How does Mindfulness connect to Social Emotional Learning?
What are the critical components to mindfulness training in education?

85
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e What is Mindfulness?
— An introduction

— What does the researc

e How does Mindfulness
Learning? '
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* What are the critical compone training in

education?




Mindfulness (“being mindful”) is a state of being
aware of your own mind, at any given moment.

t means to pay attention in a particular way: on
purpose, In the present moment and without
judgment.

Jon Kabat-Zinn



The Opposite of Being Mindful

Being Mindless: a loss of
awareness resulting in
forgetfulness, and a sense of
living on auto-pilot.

Sometimes minutes, hours—
even days—can go by, and you
don’t remember or feel fully
aware of what was going on.




Why is Mindlessness Problematic?



M
. Think of a time when you

— What were you doing?
— Who were you with?
— How did it feel?

- Now, think of a time when

— What were you doing?
— How did it feel?

— Who were you with?
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Mindfulness in Everyday Life

* Any activity can be done with mindfulness.

* |t's a moment-to-moment approach to engaging fully in your
experience, whatever that experience may be.



WHEN EATING.
EAT.




Strategy: Our Senses
Mindful Tasting




What does the Research Say?

e Mindfulness has been found to be:

— Related to executive functioning (Oberle et al., 2011)

— Related to indicators of well-being (optimism, positive affect, less
anxiety and depression) (Lawlor, et al., 2014)

— Related to social emotional competencies (Lawlor, et al., 2014)



What Does the Research Say?

 Mindfulness training has been found to improve children’s:

 Self-regulation
* Social Emotional Competencies
* Relationships

 Mindfulness training for teachers has been found to improve:

e Teacher’s stress management

e Children’s behaviours

Schonert-Reichl, et al., 2014; Flook et al., 2010; Singh et al., 2013



Mindfulness in Everyday Life

* Any activity can be done with mindfulness.

* |t's a moment-to-moment approach to engaging fully in your
experience, whatever that experience may be.



Mind Full, or Mindful?



Mindfulness via Breathing

*Pause
eListen

*Breathe




The Neuroscience of Mindfulness




Mindfulness and the Brain

Results froman 8-week mindfulness training intervention:
* [ncreases in density of gray matter in the hippocampus

— Area of the brain for self-awareness, introspection, and compassion

* Decreases in density of gray matter in the amygdala

— Area of the brain with a role in stress and anxiety

Hozel et al., 2011



Fromai lcbe

Amygdala

First part of our brains to react!

Helps keep us safe...but it can also send a “danger signal” when we really aren’t in
danger!

Mindful breathing helps us to counter these “false warnings,” calm our bodies and
allow our brains to work more effectively.



Fromai lcbe

Amygdala

First part of our brains to react!

Helps keep us safe...but it can also send a “danger signal” when we really aren’t in
danger!

Mindful breathing helps us to counter these “false warnings,” calm our bodies and
allow our brains to work more effectively.



Prefrontal Cortex

Fromai lcbe

Problem solving
Complex thoughts
Attention and focus

Our “flight/fright/freeze” instinct can interfere with the
effectiveness of our prefrontal cortex; mindful exercises can
help counter this effect.



How Does Mindfulness Fitin?

Mindful Teachers
Mindful Students
Mindful Classrooms



Mindfulness

More than just breathing!
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Social Emotional Competencies
and Mindful Awareness

Social & Emotional Learning Core Competencies

* Understanding the Nature of
Mind
* Emotional Awareness

* Emotion Regulation
* Inhibitory Control
* Deployment of Attention

Managing emotions and Recognizing one’s emotions
behaviors to achieve and values as well as one’s
one'’s goals strengths and challenges

Social &
Emotional RESPONSIBLE ) i
Learning DECISION- * Stating facts without
MAKING

Showing understanding

and empathy for others Making ethical, judgment
° ShOWln em ath and constructive choices ) ) .
's empatny e * Making ethical choices
compassion for others based in awareness and
caring

Forming positive relationships,
working in teams, dealing
effectively with conflict

* Mindful Listening
* Thoughtful Dialogue
* Managing Conflict

Lawlor, 2014; adapted from Greenberg, 2014



Applying Mindfulness to SEL

v'Mindful practices — PAUSE
v'Self-reflection journal

v'Mindful practices
v'Sharing; taking turns it
v'Creative problem-solving Awareness

v'Social Responsibility initiatives

v'"Community Service Learning
Self Responsible

Management Decision-Making

v'Literature to foster perspective-

taking (e.g. fractured fairy tales) A Relationship v'Collaborative learning
v'Video-stories Awareness Skills v Project-based learning

v Conflict resolution skills



Discussion Stop

*Considering the information we’ve reviewed on the
connection between SEL and Mindfulness, where do
you see links to school mental health?

*Take a moment to discuss your thoughts with your
neighbour(s).










The Prosocial Classroom:

A Model of Teacher Social and Emotional Competence and Classroom and
Child Outcomes

Healthy Teacher/Student
Relationships

Teachers’ Social & : Studer!t
Emotional Skills & Well ___,|  Effective classroom Healthy Classroom Social, emotlpnal &
Being management skills Climate academic

outcomes

Effective SEL
implementation

| |

School/Community Context Factors




50% leave within first 5 years of teaching (NEA, 2006)



PART 3

€ Promoting SEL and Mindfulness in
Students: Practical Strategies
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# 1

*Promote Students’ SEL Through Evidence-
Based SEL Programs



Self-
Awareness

Responsible
Decision- Social,

making Emotional,
and Academic

Learning

Self-
Management




2013
CASEL GUIDE

Effective Social
and Emotional
Learning Programs

Preschool and Elementary School Edition
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Aims of Mindfulness Practice in
Public Educational Settings

Educaling |
the Heart =9

The Zen of
Josun Dl osn

Picn per on
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Social responsibility

Empathy and compassion
Attentional concentration
Emotional equanimity

Sensory and conceptual clarity
Mindful awareness

A life of meaning and service




Mindfulness Programs

 Manualized
* Theoretical framework/theory of change

* Training available
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Creating a world

where children thrive

The Hawn Foundation develops programs to

help children find happiness and success in 7 AW Act now to help the younger generation
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world by providing them with the tools to
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MindUP Curriculum

Age Range: Elementary School
Duration: 15 lessons
Program: Mindfulness + SEL

Training and Cost: 1 day + booster — cost now being negotiated
for regional

Research: Yes — 2 studies, both published in peer-refereed
journals



The MlNDUP* Program
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Gettmgto Knowand Love

Your Brain







Strategy:
Breathing




Mindfulness in Everyday Life: An Example




Mindful
Tasting

What s Mindful Tasting?

To fully apprecate the food we ext—whether @'s 2 complex teat, such a<
sweest gilled corn with hot chili and sour ime or 2 Smple bowt of oatneal—
requires mind ful xtng, or dowsng down to savor our food and nobia= its
flavor, texcture, and temperature.

Why Practice Mindfu Tasting?
Exting = something that is rarely done mund fully by young peaple. Mndfu
sting can be 2 valua He tak for demonstratn g mind ful awareness.
The smgle exerase of savorning and desoibing 2 momsed of ood helbs
students understand the change= that can occur when an everyday act s
performed dowly and with conscous attention o the experence.

Mindful tasting hedps students idenfy dsceste taste senatons, buid
descEptve siolls, and appraach food with 2 heaithy outiook. it may ai<o
maie themn aware of the importance of heathful eatng to ther suco=ssful
thnlon g and interactng at schod. The exexise cues them to think casfuly
about what they're tastng and supports good digestion as they chew sowly
and defiberately. With pactice, students may be

willng © try foods that are not part of ther
usu diet and make healthy food chaa=s.

ey mooaé- emotonal outcomes 2=

buiding seif-e=gulation sials and

being aca=ping of new foaods,

S wisch may lay the oundation for
-~y Dleane of cultusd raditions
\ outsde of ones own.

What Can You Expect
to Observe?
“When we repeat mind ful
ta<tn g, students 2bways
sham unexpecksd things about
the food that they'd never
mnoticed before and comment
on how strong the flavor is. They
are 2i<o mos= wiling now to &y
new foods.”
—fourth-gode teacher

The MandL) Comicaizr: Cloedes 3-5 0 The Haws MFossdasion, Scholastic



Strategy:
Our Senses
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Strategy: Our Senses
Mindful Listening
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RESULTS

SMART + MindUP
RCT - 4th to 7" grade




Student-Reports of Well-Being

Change Scores
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Student-Reports of
Classroom Supportiveness
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Teacher-Reports of
Students’ Empathy
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Teacher-Child Closeness
Change Scores

0.35

p <.001

*
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Mindful Schools

www.mindfulschools.org
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Mindful Schools

Age Range: Elementary and High School Students
Program: Mindfulness practice only
Training and Cost: Online training, 6 weeks- $550.00 USD

Prerequisites: Mindfulness practice (approved program, or go
through online training - $150.00USD)

Research: Promising evidence, not published in peer-refereed
journal



Intervention Descriptions

In-Class Program (Phase 1 Treatment)

15 lessons, each lasting 15 minutes, taught 2 to 3 times per week over 6 weeks
Lessons include mindful breathing, listening, eating, test taking, empathy, etc...
Teachers receive a bell for each classroom and brief training with it

Students receive workbooks and complete short exercises after each session

Teacher Training (Phase 2 Treatment Branch)

Scaled-down version of our Mindfulness Fundamentals course
Reduced it to only 6 one-hour sessions to cater to teacher schedules
Goal was to help teachers develop a personal mindfulness practice

Only 6 of 16 teachers attended all classes (most attended 5 of the 6 classes) despite
receiving stipends for their time — teachers are busy and burmt out

Effects could be stronger with higher attendance and larger dose

Booster Sessions (Phase 2 Treatment Branch)

Similar to in-class program, but only one session per week for 6 weeks

I DI el el



Randomized Controlled Trial Results:
Kinder Associates Behavioral Rubric (Time 1 to Time 2)

% Improvement (Time 1 to Time 2) [n=780] Notes
1 Teachers gawve each student 4 simple sub-
- = Comntral scale ratings using S-point scales:
10% 3%  m Treatment = g =-po ’

= Paying Attention

» Calmness J Self-Control

= Self-Care f Participation

= Care and Respect for Others

B

Time 1 was before the in-class program

Time 2 was immediately after the
in-class program (& weeks after Time 1)

Paying Calming / Self-Care [ Showing Care
Attention Self-Comtrol Participation for Others
Only students with complete scores at all
p-value 0.004 0.800 0.026 0.165 three measurement periods were used.
Z-score -2.89 -0.25 -2.23 -1.34
r -0.10 -0.01 -0.08 -0.05

r = effect size for Mann-Whitney analysis

Group-By-Time
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LEARNING TO

A MINDFULNESS CURRICULUM FOR ADOLESCENTS



http://learning2breathe.org/

Enhance emotion
regulation

Improve health
and wellbeing

A Strengthen

attention and
d performance

Build stress
management
skills

Support prosocial
behavior

151
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Session Themes
B — Body
R — Reflections (Thoughts)
E — Emotions
A — Attention
T — Tenderness/ Take it as it is (Nonjudgment)
H — Habits for a Healthy Mind
E — Empowerment / Gain the Inner Edge




Learning to BREATE

Age Range: High School

Duration: 6, 12, or 18 sessions

Program: Based on MBSR

Training and Cost: Three-day intensive — cost unknown
Book is published and available publically

Research: Yes — several studies published showing beneficial
results
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Baltimore-based 501(c) (3) nonprofit
organization committed to nurturing the
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Holistic Life Foundation

Age Range: Elementary School for after-school programs
Duration: 24 week, 45 min. sessions

Program: Yoga focused

Training and Cost: Not available

Research: Yes — several studies published showing beneficial
results
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mindfulnessinschools.org

MiSP 000

Mindfulness in Schools Project

Home What is Mindfulness? » Curricula » What we offer » Course Schedule » About Us »

Research » News & Views » Testimonials » Locate a b Teacher » Conference 2016 » MiSP Teachers’ Network »

.b Curriculum

What is .b, pronounced [dot-be]?

.b, pronounced [dot-be],stands for ‘Stop, Breathe and Be!’ This simple act of mindfulness provides the kernel of a ten
lesson course for schools.

.b is a 10-week course for young people aged 11-18, delivered in the classroom or in
small groups within other youth-related settings.

.b has primarily been designed for use in the classroom with what we
would call ‘conscript’ audiences for 11-18 year olds, although it can also
be used equally effectively in other settings.

At the most simple level .b is an awareness-raising exercise to give all
students a taste of mindfulness so that they know about it and can return
to it later in life if they choose to do so. However, for many pupils the
course can lead to immediate and striking results: they feel happier,
calmer and more fulfilled; they can concentrate better; they have a toolkit
to deal with stress and anxiety. Objectives and outcomes are discussed in

mora datail halmar




.b Curriculum

Age Range: 11- 18 years
Duration: 10 lessons
Program: Mindfulness only

Training and Cost: 4 days, $S950 (USD) for US training, $1190 for
room and lodging (New Jersey in July)

Prerequisites: Must have a mindfulness practice
Research: Yes — British Journal of Psychiatry



BJPS h The British lournal of Psychiatry
"’I'C 1—6. doi: 10. 1192/ Djp . bp.1 13, 126 649

Effectiveness of the Mindfulness in Schools
Programme: non-randomised controlled

feasibility study

Background

Mindfulness-based approaches for adults are effective at
enhancing mental health, but few comtrolled trials hawve
evaluated their effectiveness among young people.

Aims

To assess the acceptability and efficacy of a schools-based
universal mindfulness intervention to enhance mental heath
and well-being.

Method
A total of 522 young peoplke aged 12—16 in 12 secondary
schools either participated in the Mindfulness in Schools

Programme (intervention) or took part in the usual school
curriculum {(control).

Willem Kuyken, Katherine Weare, Obioha C. Ukoumunne, Rachael Vicary, Nicola Motton,
Richard Burnett, Chris Cullen, Sarah Hennelly and Felicia Huppert

Results

Rates of acceptability were high. Relative to the controls,
and after adjusting for baseline imbalances, children who
participated in the intervertion reported fewer depressive
symptoms post-treatment (P=0.004) and at follow-up
(P=0.005) and lower stress (P=0.05) and greater well-being
(P=0.05) at follbw-up. The degree to which students in the
imervention group practised the mindfulness skills was
associated with better well-being (P<0.001) and less stress
(P=0.03) at 3month follow-up.

Conclusions
The findings provide promising evidenoe of the programme’s
acceptability and efficacy.

Declaration of interest
R.B. is Co-Founder and Director and C.C. is Co-Founder of
the Mindfulness in Schools Project.




But it may not all be about programs!



Encourage students in finding ways to promote
their own SEL

The Breakfast Club
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Breakfast Club ‘heroes without the spotlight’

NERAA IR a1V Nast Ayl v
Eidtl AR N erihwilae T
el e e Gvarrdine Doesl &t
refriigge, e sraer F ooy sl s
ety v Sy e o affiers A
GRS 8 e 1"'!' Panimas i et
FEs Aofaie 1 B deiainr e vl -,‘l."l\*lf
o) S At R S reln

By Melissa Serruglio

PO 1R UTE S

andem ncex af kind
FaaE St nagR ing oap
thpaighicial Pei Ribvar

e il sehad v crneye o
e B keDunt Cluh

The Mk nt Cligh stasemsd
At thesrd of NMossmmbnr i
Fhas Py Cloaqtaltbars e blnal
And gy s e and arhese
s DIR T LR Tl £ s S (B 1 | T

and 2l with are etiparions

Ity s Iveialn Aan e as
o axaample, (he aliak
Wit o lnatne fa bae Lol

| CARING KIDS,
CARING SCHOOLS

L TRy Asing s

aip macka F rsanos s BTy

‘ aned escfcmtinn

|

Ol OO, YL L O auria ks
oy e, “Tey' e ik
atg vhond meary Wik juiel
Whrnzl vus,

e banchamg thvamm el b-as-
bnnen el crand hobereos, wnedl s
Ahviswing thsrm thee cilfururnice
ETERR TR L TR R Ty

bt Churistamug, Ll
chuh s ges] B arvuni S0
sy csmrvis el 240 ocus
ol Penclirin oruaggus (R
the school so evary stuclent
el ey e o s,

Al mil m =l sywsating in
Paipiasury e cloks liskl s s by
e sl B mrwes e Dsad e Rhuied el
vy wosauies] aldl sl uenl

stiglanis 15 elo Rird thing
e Al SEISRE A NeOE 510 (W
AfMferwartda, reachees ax-
wlpmiesl & cluh AAme T s
of Fhekr Mvianry clhiiesns
Ade s il wens thien s s

ot vk, B Llwew dsim |
paanilonn pady ol Balins.
[ FTECRT TRE ST S TR TN
TR JliEl LHAE ) BRI
pur unu e e clw
ST R T M TR TR TR 11
(PR LT RE R T
iR e Dy Ly uv
BT PR e T
bk e s saaind L
WORATA L PERTIALLRT Uy
bt by can oo prsar
sbivn prsuigale s’ (el b
s lassrvss b psatiar e Ak
Bl ed anrie claaks rwii enid s
W wsanl b s Lhe has
withoaid the spotlight.”

el Rl A Phsers K |






Reonsnbllltfn§
5 Praglcif St







Extrinsic Rewards and Altruism

Developmental Psychology
2008, Vol. 44, No. 6, 1TES-1TE8

Copyright 2008 by the American Psychological Association
DO12-164908/312.00 DOI: 10 1037/aD0013860

Extrinsic Rewards Undermine Altruistic Tendencies in 20-Month-Olds

Felix Warneken and Michael Tomasello
Max Planck Institute for Evolutionary Anthropology

The current study investigated the influence of rewards on very young children’s helping behavior. After
20-month-old infants received a material reward during a treatment phase, they subsequently were less
likely to engage in further helping during a test phase as compared with infants who had previously
received social praise or no reward at all. This so-called overjustificartion effect suggests that even the
earliest helping behaviors of young children are intrinsically motivated and that socialization practices
involving extrinsic rewards can undermine this tendency.

Kevwords: altruism, helping, intrinsic motivation, socialization, overjustification effect

Supplemental marerials: http//dx.doi.org/10.1037/a0013860.supp

Since at least the time of Rousseau and Locke, there has been
debate about the nature of human altruism. Do people go out of
their way to help others because they are inherently altruistic or
because they are shaped by their social environments to be that

o -~ - -

behaviors only because they are externally rewarded for doing so
(Bar-Tal, 1982; Cialdini, Baumann, & Kenrick, 1981; Dovidio,
Piliavin, Schroeder, & Penner, 2006). Rather, these findings sug-
gest that very early in development humans might have an intrinsic
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Figure I. Mean percentage of trials with helping during test phase as a
function of previous treatment condition (n = 12 children per condition).
Error bars represent standard error of the mean.
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4
Show you' care by acknowledging your own mistakes with your

children, demonstrating forgiveness, and remembering that children
will learn more from your actions than from your words.

-
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J. Help develop a caring and Kind identity



Small Group Discussions

Inquiry Questions:

What have we learned that we can begin to implement in our
classrooms and schools to promote SEL and mindfulness in our

students?

What else do we need to help these approaches to be successful?

What are the next steps we need to take?
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